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ABSTRACT 

. ^ ^ first year report describes the educational 

?-i:J?S?SL^'^* organijation of a Saturday school progras ained at 
ameliorating eaotional or learning difficulties in ft- year-old 

ird?ff!JLr«iS2ii?° °f project during its first year focused 
on 112 different product and process objectives and was concerned with 
the project's inpact on children, parents, and staff. The progra««s 
goal was to provide a close hone-school continuua to reinforce the 
developnent of skills that will facilitate later learaiag: languagb 
skills, hand-eye coordination, aath and science concepts, auditor? 
and visual discriaination, gross notor skills, the creative arts, as 
well as social growth. The results, which have been statistically 
analyzed in the report, clearly indicate that the Saturday School 
prograa has been effective with students, parents, and teachers: Cli 
iox ri^J*'? '^°f*^ ^^^^ cognitive and affective areas; 

InA ItLlllt^lt ?Ik increasingly positive Mdes of perceiving 

and interacting with their children; and (3) the teachers were found 
to have increased use of appropriate teaching technigues and 
interacted acre positively with both children and parents. (CS) 
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Educatpf^ wKo have long bron disturbed by the evident 
Inability of school remedial pn^rams to remedy educa* 
ttonal defictendes in young children, and who have 
watched the academic disadvantage with wJiich some 
children enter the first grade grow and deepen in the 
primary years, are deeply concerned tc ^now if the fault 
lies In the educational system itself or in something 
' ; *ch happens— or does not happen-— to children before 
they enter school. Is a child "set" for success or failure 
in school by his experiences in the earliest years of his 
life? 

The question cannot easily be avoided, since already 
we have exhausted a long list of possible remedies for 
the defeat, passivity, and reiection which overwhelm 
many of our children in schcK>l--and still the problems 
persist. We now need to look at a part of the equation 
which we have been leaving out: the Incredibly pit>- 
ductive years from birth to five or six, when all children 
do learn, and do so with an Intensity, effectiveness, anH 
retention which they may ne^er again experience. What is 
learned in those years, in attitudes, perception of the 
world, and concept of self, may be so well learned that 
no later education can change it. If so, what we call the 
preschool ypars are really those in which the most sig* 
nificant schooling of all takes place, 

FrcMB the Title III Quarterly t by 

Miss Kay Cuftey-Chief 

Member, National Advisory Council 
on Supplementary Centers and Services 
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•UgibXe to enroll, including ohildran with 
•pecial problems and handicaps. 

Coring the first year, the dietriot iii^ program^ 

^ enrolled 

820, approximately 70i of the district's 
four year olds. «a«rxct s 

aa^loyed 

25 half-time teachers. 

10 part-time eonsttltant specialists 
mreaenting the folloi#ing special 

SS Sf LnfffJ}^ oyaluatlon, leam- 
iagdlsabillUee, special edaeaUon, 
apeech and language, audiology, child 
P«y«shology and family counsellig. 

£1 ^•••ni»«tor, responsible 

for public and parent directed materi- 
als, including the Borne Activity Guide. 

V involved 

^«!!! ?' P?**"** teaching 
partners in the classrocn. 

•^^^ college 
??^^?^» teacher aides, with 
!hUd?2S^^ i««Avidually with cert;;in 

TkU p>\x>QM3,m U iiLtidtd uni&\ Jitli lit, SSEA, 
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At Sdieol OB Satordays, foor year oUs 
Att«ii4 ft aoffung or aftemeon elua. 




AT SCHOOL ON SATcmuvSTS, four year oldA at* 
tend either a morning or afternoon class 
in the kj^ndergarten room of a neighboring 
elapQenta^y school. 

AT BOMB T SiOOOH TOE WEEK, parents con- 
tinoe the "earning experiences with skill 
oeveloj^e.' games and activities. Parents 
receive weekly activity guides suggesting 
things tr do at home. 




At {{«»» through the w«aH, parants in- 
foraally oontinus the leatnin? experi- 
•noesi 



PAHEIfTS COMB INTO THS CLASSBOQM tO teach 
Airing the small gro««> instruction periods. 
Their fair share is a turn at teaching 
once every six weeks. Their participation 
makes possible a classroc»a ratio of one 
adult for every four to six children. 

TBACBESS GO INTO THE HCaWE for regularly 
scheduled teaching visits. Each child's 
needs determine how frequently he is 
visited: 75% are seen weekly; some twice 
a week> others, twice a month. 




Par«nt« eon» into the olasiroon; taaobtra 
go Into the home. 



THE LEARNING ACTIVITIES AT HOME AND SCHOOL 
focus on the development of skills that 
will facilitate later learning t language 
skills, hand-eye coordination, math and 
science concepts, auditory and visual 
discrimination, gross motor skills, the 
creative arts, as well as social growth. 

<a0WTH EXPERIENCES FOR PARENTS are an 
equally important part of the program. 
They have an opportunity at school and 
during home visits to observe appropri- 
ate^techniques for teaching young chil- 
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INITIAL SVAIOATION OF EACH CHILD'S 
needs and abilities is made by his teach- 
ers and parents before the start e£ 
•ohool* These are carefully reviewed 
and those children evidence a need 
receive further indepth diagnosis. 

mm THAN 40% 6P the CHILDREN EVID^ICBD 
OTIS NSBD for further evaluation due to» 

ff**^"?* or speech in^taixioenti 
low intellectual functioning; emotional 
pw&l^i language difficulties? or per- 
ceptual disorders. 

CBILDB6N WITH SPECIAL PROBLEMS AND HAND- 
ICAPS are integrated into the regular 
classroom program. 

THE BROAD RAW^ OP SERVICES provided by 
staff specialists to children with spe- 
cial needs includes: preecribing a per- 
sonalised program; through the year 
guidance and counseling with the child, 
his teacher, and parents; and continued 
classroom observation and contact. 

TEACHERS HAVE FREQUENT CONTACT WITH 
SPECIALISTS at weekly inservice and as 
specialists visit schools on Saturday. 
This affords teachers a unique oppor- 
tunity to discuss any problems they may 
encounter with students. 



MANY OF THE STUDENTS* LEARNING PROB- 
LEMS WERE REMEDIATED by the close Of 
the Saturday School year because of 
the project's comprehensive testing, 
diagnosis, and follow through. 





hMTiitf and vi«iea feMtiag. 




AppzexiMUly 40« of tlM stwlantA 
ladicAtad ii BMd Cor ftirtbar iadapth 
diagnetis. 




Children with spaeial probl/u» ara as« 
icsiad by all staff •paciaSiita. 
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fOM^ro briaf partnttf {Krrmtt than 
iMtruet iMlI 9rot^ of chUdna. 




tcd^M>l en SntmnSay givat fattora an 
fiyportunity to partioipata* 




High School atudanta in Child Cara and 
S^alcpmant olasaes assist in Saturday 
Sohocl» Bare a blind itudant jacai^raa 
individual attantion. 
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CBiLDfim mm two or thsbe msxgbbor- 

ZN6 SCHOOLS come to one Saturday 
School Center # vhexe two or three 
elaases of 20 are each staffed by a 
teacher , parent volunteers, and high 
school aides. 



TBACBEHS HS^ WI7B EACH TEACBZN6 PASEKT 
before the children arrive to outline and 
deii»nstrate their teaching assignment. 
Parents receive a parent activity card 
that serves as reference amd reassurance. 
Alttough most of the parent-teachers are 
mothers, many fathers participate too. 
All centers have an occasional "fathers 
only" day. 



A TypXCAL SCBEDDX^ for the Students* two 
and one-half hour school day includes t 

OPENXyG ACTIVXTIES ~ The class meets 
together for a brief learning activ- 
ity and to sing and meet the par- 
ent-teachers . 

SMALL GRQOT I» S T R0 CTIOI> PERIODS - 
Tiie ciuioren rotate in small groups 
to four learning centers. A perma- 
nentXy stationed parent or teacher 
conducts the IS minute activity 
periods for each group. 

Oxm activity may be in languages 
dkivalopment, emotl^r math concepts, 
another gross motor, another a 
creative experience. These activ- 
ities provide flexibility for the 
individual differences in children. 

C REATIVE PLAY - an independent 
play period. 

CLOSIWO ACTIvrriES - The children 
reassemble for a song and story. 



THE PARENTS' ACTIVE PAICTICIPATION at 
school affords them a unique opportun- 
ity to see their child perform in re- 
lation to others his own age. 



DZRSCT IJJVOLVEJffiUT OF PAHSMTS in 
the program has> increased their 
mrarexiess of the many ways in 
wJich the mm is a leaminr cen- 
ter and the PARENT a teachp 



PAaSNTS RECEIVE A WBEKtV HOME ACTIVm 
€0X1^ that suggests a broad range of 
games and activities relating to the 
skills being taught at school. Dtxing 
home teaching visits the teachers indi- 
cate which activities will most benefit 
each individual child. 



PAIpJTS ARE EI^URAQEO TO "SPOMTANEOUSLy* 
mmnaaCE, rather than formally present, 
the learning activities into their 
child's daily schedule. 



MANY PARENTS REPORT THAT THE REIAT2OTJSHIP 
with their child improves immeasurably 
during the year because they take more 
time to talk with, and spontaneously 
teach, their child. 



REOOIARLV SCHEDULED H<»!E TEACHING VISITS, 
with one child or a few neighboring chil- 
drm, include the parents as well. DUR- 
ING THE 30-45 MINUTE VISIT the teacher 
discusses the previous week's progress; 
involves the child and parent in three to 
six learning activities; and lets the 
four year old select a book from the 
lending library. 



BOMB VISITS PROVIDE TEACHERS with an op- 
portunity to individualize the program 
to meet each student's needs and to know 
the child in a way classroom contact a- 
lone would not permit. 



CHXZiDRSN WITH LEARNING OR C(»!MUNICATION 
PROBLEMS are visited regularly by a spe- 
cialist or teacher-specialist once or 
twice a week. 




Ttm *eX«9sreon" at bwM may bo any tlm. 




Sqbm Taachin? Visits n«y \» with ssom 
^lld or • few. Mothwr* p««Ueip«t« too. 




ChiI4r«n with special problems are «Mn 
n^larly by language or learning dis. 
ability apaoiaXista, 
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(RE AMD POSTTBSTXtiO included moaa- 
ores of n»ntal age* langtta9e age, 
and visual-motor integration. 



»AaBtn*S ALSO SVALIJATED their child's 
develOE»iient on a 6S skill and behav- 
ior eheekliet at the beginning and 
close of the year* 



TEACHERS RATED the children on an 
adjustment and self-esteem scale. 



Cmj>REN WBO BVZD^ICBD A USED, ie< 
oeived further indepth diagnosis 
for meoh, learning problmns, or 
possible mental retardation. 



VXSZON AUD HEARXNG TESTS were giv- 
en to every child at the start of 
the school ycuur. 



THE EUTSHZNG RXtmERGAIOEII SCORES 
of the program's first year stu- 
dents included cognitive skill 
eon^arisons between students with 
no preschool exs^rience and stu- 
dents with some kind of preschool 
flo^rience , 



PASSIIT AND TEACHER COMPBTEKCZSS 
were evaluated at the beginning 
and close of the year as well. 



THE PROGRESS OF SATDRDAV SCBOOZ* 
Students will continue to be meas- 
ured through the first year of the 
pr^nary emit. 
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A PX8ST VSAR OOtAL m tlMt dttduMj 
thm Bontlui b«t«NMa tsstingsr 

ehlltf would allow an oigtit 
mths* gain ins intellsctual 
gmthf latt9tt«9e davalopawnt, and 
visual aotor ckiUa. 

TBS imo 07 THS YBAR SVALS^c^ 
^owed that a lajwre ttaloritoy ot 

tatiena. Table l> 

TSB AVBSMSB GAZHS aade by tha 
total nvaber of otiildmi an- 
colled were: 

16 aoaths in InteUestual 

13 aoRtha in language de* 

veltmiMint 
10 Bwntns in visual-^aotor 

■kill deveXopswnt 

ms Qkxm MADE By tsb third of 
tbe diildren with the lowest 
entering scorea, including 
flsany of those children found 
to have various Pl»BLSj@ AF- 
FBCrXNG THEIR LEARN INC, were 
even greatert 

17.7 months in intellectual 
growth 

21.0 noatiis in language de* 

velopaent 
16.0 Months in pereeptoal 

skill develc^mont 

CBXZ»0K5!9 ZNITZALX.? SOHONG ZN 
TBB MZIUUiS TOZSD gained an av« 
erage oft 

16 months in intellectual 
growth 

12 months in language de- 

velMmsnt 
8 mMths in perceptual 
•kill developii»nt 

TBS mER THIRD showed the 
least significant gainst 

i4 woths in intellectual 

growth 
4 mraths in language de- 

velopneat 
7 months in perceptual 
skill development 



TflB mLCBQI'S FSSStXSOS ABOOT TmSK- 

8BLVB8 and their ralationships with 

tsssr. ns:*,2i!fir •*'»*'^« 

TflB PROORBSS MACS 8V THE CSILCRSN 
ItXTB 8PTCZAL PROfiLSHS OR HANDICAPS 
was particularly aignificaat. 
NMiy learning dx£fa.cttlties had been 
rtmedlated by the end of the yeart 

OAXHS KAOS By THE 18 CBIX«I»f 
diagnosed as truly LEARHZtlG DXS- 
AS&SD wttxe especially signifi- 
«attt# particularly in the aroas 
Of language and taotor davelop^ 
■ant. Bjf the el«»e of the year 
12 were functioning at levels 
ooamensnrata with their chrono- 
logical age. (See Table 7} 

Of the 33 students rscoiinanded 
for testing, 11 wbrb dxaghosed 
as falling within the LBVStS OP 
BORQBR&ZNE OR MILD BBTARDATION . 
At the dose of the year only 
three pupils still fell within 
these levels of rstatdatioa. 

The 241 PUPILS IDSNTIPIBD AS 
BKVmG ENOTIOHAL PIOBLEKS showed 
a marked it^rovensnt by th^ end 
of «Uie year in thair behavioral 
PAttems and ability to adjuat. 
(See Tables 8 and 9) 

OPOil SITSRIM6 KINDBRGARIStI, SATUR- 
my SCHOOL STOOSUTS and students 
With other pceschool eiqperienee 
•cored significantly higher on 
eegnitive tests when eonparad to 
students with no preschool ex^ 
perienee. Saturday School atu- 
dsnts scored higher than students 
with other preschool experienca on 
the total test, as well as on two 
of the sub-tests. In no case did 
studsnts with other preschool ox- 
perienee score significantly high- 
55 <**n^?*turday School itudenta. 
(See Tables 2 and 3) 

PAAEKTS SHOWED GAINS as well. There 
were statistically significant 
changes in their abilities to in- 
teract with their children, in 
cwareneaa of the diild's needs, and 
their use of more appropriate re- 
iaforcenent and motivation tech- 
niques. 'See Tables 10 and 11) 

TSAWRS' OOHPSTENCIES improved by 
the end of the year xn ill areas t 
am^g them, appropriate tflaching 
techniques; awareness of children's 
needs; relet ion^ships with parents; 
relaying effective teaching methods 
to parents. (See Table 13> 
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Vtm pr0cedin9 figures and facts «nd 
tht following tables and interpret- 
tations tall only a part of tho sue* 
COM ctory. The picture is ineom- 
ploto unless also vi^^wad in terms 
of tlw individual child and his 
paraiits-»~»the Toms, Sues^ Janes # 
Kevins and their mother? and dads 
•^•n^to iqpent a year in thi» program 
and pOTTOnally felt it impact. 

APPIK>XZHli!r£I»y 40% OP TfiB FIRST YSIVR 
smoiBXPSB ware found to have seme 
kind of problem affecting their 
learning « These 347 students rep* 
resent a broad range of problems*-^ 
not only in nature^ but in degree. 
Meet a representative few* 

ffaaea had att tht eavutoAfe^ 

tatty ^ttoAdtd ckitd. Hm 
p(UeiU4 CKlxamtiff anK- 
loM atput hzit ^otionat out'- 
bu^ti and Inability to £ea/tn 
thz 6imptt6t 0^ things. S/te 
MU unahtt^ ict example, to 
44tntHg ccto/u. cvea altcH. 
oittn Mptatzd att^pts to 
ttaah th^ to 

Pt4pttt ttU6^ a icta Inconsis- 
tend €6 in h^ft t^st patt^^xn 
and pt^ioMa^^^z Lndicate^d sht 
might havt a capacUt^^ ion. 
tta\ning bttfond that tokiah 
had shoion* 

P^MC^iptLcn^ tta/ining and 
bthax/iox modi^<cat^on ccetc 
dtSigHtd iafi both homo, apid 
schoot 60 t^aMnts and te^c/t- 

could use consistent pat-- 
tc^M 0^ fT^otiyatUn and pos-^ 
itivt KeJ.f\iofia^(tnt. Tha ^pe* 
ciatist^s nomi tzacking visits 
conccntA^at^d on concept and 
tanguaac deyctopmcnt. as tottt 
as modification o] tht moth'^ 
tx^s method oi tcachina Ka^en 
and convtotting hc\ benavio/t. 

Sff tht ctost oi the ffcoK, 
Ka^tn tested toett toitkin the 
noKmat KaHQC oi intcttectuat 
ianctioning, Hz/t beha\fiot had 
modified to the ^(^-i^t i/ohe^te 
she coa(d cncx\% tcguta^t 
kindeKgaxten c/ir5; and achieve 
success. By m^.t feat, s«.c f^tis 
btginnins to ^ea.il 

t • » 



At tht age oi thhce. HaJtotd 
ms diagnosed by a leading 
clinic as being seye^tt9 Kt^ 
tojided. rhe^e tMs initiattg 
titttt SMiaac eyidenee to 
question this diagnosis. 

Ha did not initiate convcJisa^ 
tion, but matd ^epetitiousty 
echo ana statement made to 
him (Without compKchending its 
eeafUa^. He did not evas an* 
dCKStand the concept of ges 
and no. He ^utd unaccount^ 
ably do something, not once 
but ten times U.e., fiun back 
amd io^th to wash his hands 
ovcA and cvea and cveA, etc.i 

The spedat education speciat' 
ist noted, hop^evea^ that ffoA- 
old had teoJined to Mad p/ie*- 
cociousty on his om. But 
thcKe was no indication that 
he M.eatty undcKstood what he 
mu reading. 

Through inteftview and obset'^ 
nation the special education 
specialist xtconst^uctzd Hat-' 
old^s paMicutaii stgte of 
teoAning and pKescfUbed aw 
nique system oi teaching him 
tanguage. VcJiy simply stat* 
edt He stoJited with 
ing the concept oi the pAint - 
ed woxd and woKkea towoXST^ 
'SompJtekension oi the spoken 
u^fid. He is being seen p^eeh^ 
ly by both the languagQ and 
leaKning disability special* 
is Is. 

HoJii^ld is pAesently diagnosed*^ 
as hashing well above no^ma^ 
intelligence, but loith a 
veJie associative lea\ning 
disability that can* perhaps, 
gtaduatly be surmounted 
thJtough utilization oi appro 
pMate teaching methods. 

a • • 

ftm fAvtm cti ttetir uaiK^o have not. 
to^fif jf fcjfa««rviwT a child over 4 Mr- 

Xtairnii^^ And social nituaticns. Clin- 
ic tfi*^«tjlcianfi froqttanti-/ gmm th« 
ohild for a XinitiHl period of tinm in 
oitl7 * fccJting ei^uation. 
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Jack, Hind ixem bi\tk, ea»e 
i*,om a homi zmfi^onmcnt that 
ej^t^ftd e.^g^it itimuiui i<n 
ttiMnins except thxcugh il^kt. 
Vtt hit abititu ta e«p^e4« 

cantly bUoio tUat tahiah cciUd 
6e atcewfUtd ^oa by blindHM* 

Tkt kMfUHQ tuUM b0 the, 
ptiogMm'i aadiotogut and Aub- 
AtquMt indtpth znamiMuUcnA 
6{f a p/UvAte ctgzn&u ie/i thz 
dtai, HM&U&d ^M^k9d hMKing 
to*6 iH both ta/u.* Jack 
ilttzd oiith hMAlns a4.dA and 
ON tKtLHilvt tansuagz'lMKtUiig 
p^oQuam, devcieperf by a AtaH 
ApttiojUAtf wai ^»ceiue£tf coa* 
U€d thKouBh b^ kl6 iamil^, 

fott^wins a ^curne^ tanguaga 
dtvtXcpmcnt tou^At at a ttni- 
veAAity et^fUc, k& wu accept- 
td by tkt UUi&uJii School ^ax 
tkA Hind, A ycAX ^axtLcx 
kiA abUUff to m&zt thelx en- 
trance AtandaxdA had been e\- 
t^6MUy ioabtiU due to hl& 
4eveAe dciic4.citc0 in tanguagc, 

• t • 

MOST TYPICAL OP THE VAST MAJORITY of 
e»M8 ax-tf those \Aio enter the pxo- 
fram without their purentt even <te- 
teoting or 8uspectin<9 a problem of 
any kind. These are the diildren 
irtio wmiXd enter the ntainstreaa of 
the ptsblic school system to undoubt- 
edly falter, perhaps even fail. 

Cindy had CKccptionAtZu good 
ixpJiCAAivc language AkittA, 
but ike eoutd not tiAten^ com' 
pxthend ahat Abe Heaxd, o% 
iottoo) Aimpte dixectionA, 

The Apeciatiit end Cindy* a 
paxentA mxked mith hex on 
auditoxy AAAociation, mem- 
oxy, and compxehenAion ikittA. 

At the beginning oi the yeax 
Cindy had a deiiUt oi one 
sreaA. Aix montfu in auditoxy 
AkiliA, By the eloAe oi the 
yeoA thcAe, aUUa laexe iound 
to be Ai* monthA above hex 
age level. 

• • • 

«««tiJS9 or isdspth Siaqn99l§ nay b« 
vfmmd to privata or putoiic a^mcmu. 

••flw Mtufi Of fho prwraa providan <»- 
pottaait i»a eo (tttaet tshim<i9 la th« 
nana HSd AtUj^tr p<ir«nt h«in «n(J '7imp> 
•J*J^'^4«HSut which (wtcoodH yoaia 



Staciy kAd & A^ediic diAabU- 
itf/ detected tkxaagh tcAting, 
Skt could not labU thing i, e- 
vCM cffmiOH obJectA axeund the 
toiUC. She could not identi" 
iff M obitct OA a book even 
fitcx bUig told, "TkU U a 
book,* 

Tkt, iM^uagt develofment 4pe* 
doJliAt concentxated on label' 
ing tkxot^k all the eenACAt 
seeing it, ietling it, toAt- 
ing it, and keeuUng what it 
«M4 called. 

At the beginning oi fhe ueax 
Stacey had a vocabulaxy 'ieU"' 
cit oj one yeax, thxee menthe. 
At the end o^ the yeax hex 
vocab&laxy arIIIa mxe ieund 
to be one yeax, Ait monthA i- 
bove age level t fyfo yeaxA, 
nine montkA gain, 

• • • 

Joe had a AexiouA auditoxy mem- 
oxy pxoblem. He could not xe- 
mtmbex what ht^pened the day 
befoxc, J^c hoax beioxe, ox 
what he had juAt been told. 
Htkough naite vexbal, he did 
not iaJUy andexAtand what he 
woA Aayhxg, nox xeact pxopex- 
ly to tke Apoken woxd. 

The comrnunic&tion ApeciaHAt 
^pJioved Joe' A auditoxy m^oxy 
by paixing it with hiA Atxong 
viAaal memoxy Ahill. she 
taaght him to vlAuatize a oic 
^X€ oi what he s^a heaxin'g 
and to xepeat AijmttaneouAly 
with Ailent lipA «»hat he heaxd, 
HiA mothex, initially aux- 
pxiAcd that any pxoblem ex- 
iAted, woxked with him dill* 
gently ^ixeughout the yeax. 

Joe'A bindexgaxten tea&hex xe- 
poxtA Ahe can Ace hiA eoncen- 
tfiated eiioxt to xcmembex and 
Up movement Ia Atill evident 
'"but he iA xemembexing and 
meeting wiXK auc&caa, 

» • • 



TOis program provides MORE than early 
education, it also provides c<mpre*> 
haneive testing, diagnosis, and treat- 
CTIg EABfcY MTECTIOS AND APPRO- 

PRiASPE i^TBm^EmK^ vuassa; a difper- 
8UCB, por many of the program's stu- 
dents , it may have prevented more ser- 
ious r long-lasting learning problems. 



aBT cow mmmt 



SATURDAY SCHOOL TEACHERS CONVEY 
PERTINENT XNFORMATI^ about each 
Student to the kindergarten teaoher 
t^o will receive him. This is dona 
at an end of the year in-serviee 
so the teachers can confer perscm- 
ally as they pass on the records. 

CURRXCULtTM A0JUS19!E!ITS already 
have been made in the kindergarten 
program because of the signifi- 
cant overall gains of tha Satur- 
day school students. Reading i» 
a part of the currioulxsn for tha > 
majority of the kindergarten 
children. 



PARI^NT PARTICIPATION IN THE CLASS- 
ROOM, initiated in Saturday School, 
is now continuing into the kinder- 
garten. This allows for continued 
small group instruction. 



OCCASIONAL HOME VISITS TO ALL 
STUDENTS by their kindergarten 
teachers are being scheduled. 



SPECIAL SERVICES A'E CONTINUING 
for former saturdf-' . School students 
with learning proj lems , The pro- 
gram 's specialists provide follow- 
up and suggest appropriate teach- 
ing techniques. Title X teachers 
■in designated Title X schools 
provide direct service through 
individualized teaching. 



XO 



7au 7m 




<t impact: 



The evaluation of the project during its 
first year centered around some 42 dif- 
ferent product and process objectives. 
These objectives were concerned with the 
project's impact on three different 
groups I CHILDREN, PARENTS, and STAFF. 
Obviously, it is not possible to report 
findings concerning all 42 objectives. 
Therefore, a selection has been made to 
convey, in part, the impact the oroject 
has had on each of these three groups. 



THE F0LL0T<7ING FINDIUGS ILLOSTTATE, in 
this order. 

The program's impact on the CHILD 

The ways in which PARENTS have 
changed 

The project's influence on TEACHERS 



FOORTEEN TABIDS and their interpretation 
by the project's evaluator follow. 



PROJECT EVALUATOR: 

Alice Klein, Ph.D. 

Asst. ■ Professor of Education 

University of Missouri, St. Louis 
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^ Awd at /4U tie ^iUd'UH^ 

STUDEMTS' STANDARDIZED SCORES? Before and After 

«rL!^22T'f adn,inistered a battery of three 

if ^ J ^" program year and again, seven months latet,, 

at the end of the program year. The tests used were: 

The Slosson Intelligence Test (1971), 
which yields a mental age score; 

Sub-test 3 of the Sievsrs Differential Language Facility Test (1957), 
which yields a language age score; and i*"';, 

the Beery Test of Visual Motor-Integration (1967) , 
which yields a perceptual age score. 

The results may be seen in Table 1, 



Table 1 

Results of Preliminary Screening Battery AdMnistered at the Begin- 
ning and End of the Program Year: Slosson Intelligence Teat? 
Slevers Differential Facility Test (Subtest 3), and the 
Beery Developmental Teat of Visual Motor 
Integration (N«7'52> 


Name of 
Test 




Mean 


Standard 
Ifeviation t 


P 


Hanges of | 
Scores 1 


Slosson (M.A.) 


Pre 
Post 


61.60 
77.^0 


10.29 „^ 
10.76 51.03 


4L.01 


2^-92 
39-112 


Sieve rs (L.A.) 


Pre 
Post 


51.91 
65.17 


io.*23 ^''•^S 


£.01 


24-81 
33-84 


Beery (P. A.) 


Pre 

Post 


53.^0 
63.77 


10.08 30.79 


4.. 01 


33-95 
33-112 
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WERE MERE STATISTXCJUiV SISNIPICWIT CHJUHSSS .11 ^ 

bi,her^»,„ ecoreo obtained i„ tSHnfSf^^eSj^JSfSa&rol the 

language, and pereStMl aoes ff.^^ average mental, 

months hich.3r ^h^n iru°u.niv obt^^S^ 4^^^^"? ''^^ months, 16 
"IS^^^^^^f^^ - vnrt manSl-L!^ 8artp le«. the average 

tained, and the avorSSS PERCslSSATS^i^ 

htgher than is usually obtaS? ^ ^ "^O"*** 

age. ?he reaul ts excLlef ex^e2ta?ipSsT^"^ language, and perceptual 

^P^^ - The Children made an weraae cain of ifi ^ . 

the seven months, with 86% of the s tudenL^a^?^?;^ j «5uring 
months in mental aae. Tha SLiJm^S wf ^^i^^a? eight or more 

14 fflonths. ^ ^ raonths, and the top third an average of 

ii^'^^e!SfiS^f ?3^^^^^^^^ ^-stings, the children 

pupils 8Sn^Slfg^llihf^:?i^^ ^KSf?? wich 67% of all 

ONE-THIRD on enter inr«aiSed fch! mo;*-, ^ ®"*'® scoring in rhe LOWEST 
THE MIDDLE THII«?%L?eI aS avejLrof IS^nl^S'^ 
gained ^ average^l^:ngua|S agforfSur^SJS^"' 

gShsV^ ItfsT n ^^^^ ^ --<^- <^uring the 

perceptual age. The ^nIIt^i^^oI f^tu^'''' "'^^^^ '^''^^^ 

• scores gained an averaaa of ^^l^L"^^^^ lowest entering 

eight minths; aSd ?he ulpER THllS In ^™ ^^^^^^a of 

ceptual age. average of seven months of oer- 
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SATURDAYS* STUDENTS COMPARED? The Kindergarten FoXIow-Up 

UPW ENTRY XNTO KINDERGARTEMr the Saturday Sr*^ooI students were compared with 
impils with no preschool experience who had atered kindergarten in the school 
district the previous year (the Control Group/ • 

Scores on the i^creer^nq Test of Academic Readiness were used for this 
eoflq>arison. Table 2 summarizes the STAR battery results. 

STATISTICALLY SIGNIFICANT RESULTS were obtained on five of the eight subtests 
of the STAR as v^ll as on the Total scores # 



ALL OP THESE SIX COMPAR- 
ISONS showed that Satur** 
day School students ob-* 
tained higher mean 
scores than did this no 
preschool comparison 
group. Saturday School 
students tended to score 
higher in such areas of 
cognitive skills ass 

Picture Vocabulary^ 

Letters^ 

Picture Description, 
Relationships/ and 
Numbers • 



THERE WERE MO DIFFEKENCES 
between the two roups on: 

Picture Completion, 

Copying, or 

Human Figure Drawing. 



TabU 2 

SttMBAry of ftwttltt Cot^rina PCSe Pupils opon Sntvy into Kinder- 
gMttn in Fall, 1972 (fil»681> to Control fUndev^ftrten Ptiplld Upon 
Bntxy into XindergArtan in rall^ 1971 {N-91I) on the Sereening 
TMt of AocidoBiie RMaTnoftS 



VMUABLB 


Group 


T 


Oeviation 


ff-,. 


P 


SfAR Z 


PiotttXtt 
VocAbuiaxv 


PCSB 
Control 


9.12 
».43 


2.12 
2.24 


6.43 


«.02S 


It 


Xiotters 


PCSS 
Control 


6.41 
S.6X 


2.49 
2.88 


33.12 


. 005 


111 


Picture 
Conpletion 


PC&S 
Control 


4.57 
4.48 


1.67 
1.60 


1.34 


n.a. 


XV 


Copying 


PCSS 
control 


2.92 


1.34 
. 1.31 


1.34 


11. •. 


V 


Picture 
Description 


PCfiS 
Control 


S.IS 
5.82 


1.76 
1.81 


16.06 


6005 


vz 


8u»an Fig- 
ure Drawing 


PCE6 
Control 


9.81 
9.53 


3.13 
3.32 


2.84 


n.». 


VIZ 


telstion** 
•bipe 


POSE 
Control 


6.73 
6.40 


1.39 
1.57 


19.45 


tf.00S 


vzzz 


Httsitibere 


pcee 
Control 


8.69 
7.9S 


3.71 
4.U 


13.S6 


4.005 


70tal 




PCSC* 
Control 


54.98 
52.26 


11.40 
12.93 


19.00 


<.005 



ADDITIONAL COMPARISONS were made between $ 
Students who attended Saturday school s 
students with other kinds of preschool experience, and 
students with no preschool experience of any kind. 

The STAR, administered in the fall of 1972, was the depend- 
ent variable. The results of these comparisons are in Table 3. 



STATISTICALLY SIGNIFICANT RESULTS were Obtained on every 
subtest but one as well as on the Total scores of the 
STAR. Only on the Copying subtest were the differences 
between the means of the groups not statistically signi- 
ficant. 
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Tabic 3 

R«»oltspf Analyses of Variance and Duncan 'a Multiple Range feats 
with Extension for unequal R^'plieations for Entarina 
Kindergarten Pupils (1972) on the Screenino 
Teat o£ Aeadomie Readiness 



trarieible 


F 


Qroup^ 


Vend 
Duncan's 
, Results^ 


Standard 


STAR Z 




13.63 p<e005 


PCSS 
P-S 

Ccatrol 


9.72 

9.78 b,d 
8.94 


2.13 
2.46 
2.43 


XX 


mVw W lb a* 


27.87 pc.OOS 


P^ 
Control 


6.41 

6.34 b,4 
S.08 


2.49 

2.56 
2.99 


III 


Picture 
Completion 


3s69 p<.05 


PCBS 
P-S 

Control 


4.S7 
4.61 bfd 
4.29 


1.60 
1.68 
1.67 


XV 


copying 


leCS flaSe 


PCSS 
P-S 

Control 


2.91 
3.02 
2.79 


1.34 
1.44 

1.32 


V 


Picture 
Ascription 


16.34 p<a005 


PCSB 

P«*£ 

Control 


6.18 
5.83 brd 
5.49 


1.76 
1.87 
1.79 


vx 


Human Fig- 
ure Draw*" 
ing 


16.29 p<.005 


PCBS 
P-S 

Control 


9.81 3.13 
9.22 a,b,4 3*42 
8.53 3.44 


VIZ 


Relation- 
ships 


10.89 p<«005 


PCSS 
P-S 

Control 


6.73 

6.48 a,b 

6.26 


1.39 
1.72 
1.54 


VlXl 


Numbers 


20.78 p^.005 


PCHS 
P-S 

Control 


8.69 

8.78 b,d 
7.04 


3.71 
4.05 
4.12 






31.68 p^.005 


PCBS 
P-S 

Control 


54.98 XI. 40 
53.97 a,b,dl 13.49 
48.23 1J.68 



^entering kindergarteners were identified as belongino to ona 
of three groups. PCEE . pupila who had participated in tS 
firot project year program <N-«8l)j pupils with Pre-School 
exporiance {n*200)> and, Control « pupils with no prasehool 
experience of any Kind {M=302). 

^fllliwinfcJdlsf Multiple Range Tests are given in the 

a - the PCSE mean was statistically significantly higher 

than the preschool group mean, 
b « the PC^fi mean was statistically significantly higher 

than the control grcup moan. 
• c ■ the Preschool mean was statistically signifiemtly 

higher than tfis PCSS group mnan. 
d " the Preschool n»an was statistiirally significantly 

higher than the control ijroup moan. 

* " ^^'^hf?"^^^^ statistically significantly 

higher than the P:::SE group mean. 

* * iiSsfr^r*^ statistically significantly 

higher than the preschool group mean. 



ON TBOSB SUBTESTS 
(aieasYiring the 
areas of Picture 
Vocabulary, Letters, 
Picture Description, 
Human Figure Draw* 
ing, Nujatoers, and 
Total Readiness) , 
both the Saturday 
School and pre- 
school groups had 
higher mean scores 
than the group with 
no preschool exper* 
ienoe* 



THE RELATIONSHIPS 
SUBTEST, only the 
Saturday School 
group had a higher 
mean score than 
either o£ the other 
two groups. 



ON THE HUMAN FIGURE 
DRAWING AND RELA- 
TIONSHIPS SUB-TESTS 
as well as on the 
TOTAL TEST, the 
Saturday School 
group means exceeded 
those of the pre- 
school group. 
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SELF-ESTEEM 



ALL SATURDAY SCHC30L STfJOENTS were rated by their teachers on five-DOint 
scales taken from Cooper smith's Behavior Rating Form (1967). Ratings were 
made at both the beginning and the end of the program year ThS rSluUs 
of the analyses of these ratings are in Table 4. jresuxcs 



Tabl« 4 

A Summary of initial and Pinal Teacher Ratings of Fupils- SeJf-E»teeo 



Ztom 



St ah (lard 
Mean* Deviation t 



P M X 



!• Child adapts 
easily to new situ- 
atlonSf feelg ccm- 
fortable l.^ new 
settings » enters 
easily into new 
activities 

2. Child becomes 
upset by failures 
or other strong 
stres^ies as evi- 
denced by fluch be- 
havior;: a;^ pout ^ 
ing» whining or 
withdrawing 

3' Child seekn 
much support and 
reassurance from 
his peers or the 
teacher, as is evi- 
denced by seeking 
their nearness or 
frequent inquiries 
as to whether he 
is doing well 

Child continu- 
ally seeks bitten- 
tion^ as evf ienced 
by such behaviors 
as speaking out of 
turn and making 
unnecesisanr noises 

5- Extent* tc wfiich 
child shows a 
sense of st lf- 
esteeiPi scif-rc* 
spect f ani appreci* 
ation of hl^ own 
wortttiness 



Initial 3.^2 
Final 3.76 



Ini^;ia3. 2.63 
Final 2.70 



Initial 2.51 
Final 2.72 



Initial 2.80 
Final 2.97 



Initial 3.19 
?in*iX 3.57 



•39 122 16 

10.36 <.0l 
.81 60 



.90 
.93 



.83 
.86 



.98 
.97 



.88 

.91 



2.01 <.05 



84 

85 



5.34 COl 



88 
69 



4.50 <.01 



10.93 <.0l 



88 

57 



140 
91 



8 



XI 
II 



12 
9 



12 
8 



19 
12 



nt should be noted that "S** represents the poeitive end of thm «™ 
tinuum represented by each scale. positxve end of the con- 

1 S^iit^ISale!^' ^ietermined as a rating of less than '♦s" on eacn fire^ 

^ — _i 



3Se"JfSd^Tfda^'?Lg\o%\^ Ztilt L^^r it^'?. ^^^^^^^ «^"^-ts 
by failures, sealing leSs sup^ort'^a^? S??entIof ^^S^ less upset 

sense of self-esteem than had^bfen ?he case a? the LcJSJ^"^ %^f^«*=^^ 
These inferences ara based on both thS Sfff^f^ f, 

Observation t test ?esS!?s aSd t^e gene?a?!v 5«Sii^4 significant paired 
pupils judges to bo initialirdefic?eSron'?he gfJIs?^ Proportions of 
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Table 5 

variance and Duncan's Multiole ttnnnm 

MMov^arren Pupxis (1972) on *The Self SstMrn fif*»i** 
and on -The Kindergarten School AdjUt^ncfle^ 



jSGCiF SSTESM SCALE 

p- Child adapts easily 
to new situations, 
f«els confortable 
in new settings, 
enters easily into 
new activities 

|3* Child becomes up- 
Mt l>y failure or 
other strong 
•trees 

j3. Child seeks much 
eupport and te^ 
assurance from his 
peers or the 
teacher 

U. Child continually 
' seeks attention 



js, sxtent to which 
child shows a 
sense of self 
esteem 



1.90 n*$* 



<1 n*s* 



X*24 n.s< 



PCSB 
P-S 

control 



PCM 
Control 



PCS6 
P-S 

Control 



3.79 
3.7S 
3.6B 



3.86 
3.88 
3,85 



PCBB 

4.60 PC.02S P^-S 



Control 



PCB8 

4.78 p<.01 i?^B 



Control 



4.01 

3.76 a#b 
3.94 



3.42 

3*56 c^d 
3.29 



»Qte, Explanation of references may be found with Table 3, 



i.l5 
1.09 



o!rthr^''nf''?hf''^T^®^^^^^ SIGNIFICANT DIFFERENCES among the three groups 
?iois^e2f J«n Itl those dealing with adaptation to new situa? 

tions, reaction to failure, and seeking of support. 

ON TWO OP THE SCALES THERE WERE DIFFERENCES. Former Saturday School stu- 

fS^Jfa^'^T?;,^®®" ^® seeking less attention than both preschool pSpils and 
pupils with no preschool experience. pupiAs ano 

V^l'^ "^I" OTHER PRESCHOOL EXPERIENCE, however, were rated higher by their 
teachers on overall self-esteem thin both Saturda? SchoSl 
^y^/^^^-^ents with no preschool experience. It should be^no^efthlt 
^«fLft^??r°^^' "'^^^^ statistically significant, were quite SSall. The 
IS f li^efpofnrScale'" "^^^"^ °' ^« ^^^^^ grou|S wa^ .27 
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THE TOTAL GROUP 

^ CHILDREN WHO WERE DIAGNOSED AS HAV- 
^ environmental or biological factors includlngs 
emotional disorders, Isaming disabilities, low intellectual function- 

JSiIi??2f ^ r^JJ'^^J-**"; ^periential deprivation. and pSysical dl.° 
2f the first project year 347 pupils were ±A^ l^Afi^A by 

fierJJ^S«H?rf f ^fJ^ as belonging to" tiixf Iroup! Uey were id enti- 
£iea in Tabla 6 as the Priinary Target Group.) 



Responsiveness ^ 
Attainments # and 
Attitude s 

These pupils were rated 
by their teachers on 
their: 

Responsiveness 
to Learning 
Activities 

Attaininenb oi 
Objectives/ and 

Attitudes Towards 
Saturday School 

during their first 
and last home tc-^ach- 
in9 sessions* 

The results of these 
ratings may be found 
in Table 6« 



Table 6 

A Summary of initial and Final Ratings of Target Oroup PCEE 
Pupils by Their Teachera on Responsiveness to Learning 
Activities, Achievement of Concepts in Home-Teaching 
Sessions p and Attitudes Toward Saturday 
School (N»330) 


Item 




Mean 


Standard 
Deviation t 


^ P 


Deficient* 
n t 


Responsiveness 
to Learning 
Activities 
















a* Outgoing vBf 
Shy 


Initial 
Final 


3.29 


1.26 
.87 


14.62 


<oi 


60 


55 
18 


b* Cooperative 
vs « uncoope rat 1 ve 


Initial 
Final 


3.60 


1.15 
.82 


12.26 


<.oi 


149 
3^ 


45 
10 


0* Talkative 
vs. hesitant 


Initial 
Final 


3.18 

^.ai 


1.30 
.91 


14.54 


<.01 


193 
67 


58 
20 


d. Interested 
vs .disinterested 


Initial 
Final 


3.91 
4.65 


1.05 
.66 


11.73 




U5 
22 


35 
7 


e. Attentive 
vs.dlstract'^d 


tnitial 
Final 


3-69 
4.51 


1.18 

.So 


11.30 


<.01 


134 
35 


40 
11 


Achievement 
of Concepts 
















a. Attained all 
vs* none of the 
objectives 


Initial 
Pinal 


3.74 
4.49 


1.08 
.75 


11.70 


<.01 


13^ 
35 


40 
11 


Attitude toward 
Saturday School 
















a. Positive vs. 
negative 


Initial 
Final 


3.84 
4*65 


l.o8 
.64 


13.07 




121 
24 


37 

7 


•Ceflclency was defined as 


a rating of '*3*' or less on 


each scale, 
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tte^teJifr« JrS^^*?®?^^**"- «>f them were jSSgS^L 



THE LEARNING DISABLED 

SeSLi"t'^Sie^f?2rf dlL;;Sl?S'£L?l^^ . consultant 

in the fall and agairat tne M^f^SS /''"^''^^'^^^ 

the test comparisSSs a?e ISSnffn xa^le f!^"^*" ^^^'^ '^^^^^^ 



Table 7 

Results ^^jj^;«:f Screening ana Pinal Testing of Pupils 
xaentifled to be Lorvmln:; Disabled* 



Maine of 



flun&^r of 
Pupils 


Pr« 


18 


Post 


Id 


Pr« 


18 


Post 


13 


Pre 


17 


Poac 


17 


Pre 


13 


Post 


13 


Pr« 


IS 


Post 


18 



Mean 



Standard 



Rftnfo of 



Beery 

Peabotiy 

Ooc<lenoush 

Oseretsky 

Slavers 



50.33 
61.77 

56.11 
76.72 

75.47 
93.82 

59. 5« 
79.77 

46.39 
7^.72 



9.85 
12.67 

I?. 73 
15.27 

9.87 
I6.2<i 

7.83 
7.11 

6.97 
9.22 



5.78 
<».38 
3.64 
7.59 
12.26 



^.01 

«.oi 

4.01 

«.01 



33-66 
36-^6 

38- 9« 

39- 101 

58-92 
70-137 

J7-75 
68-91 

35-58 
*l-79 



?! ifi!'/,***^^'*'^' ^ e^^" months. The one exceotion 
iffH^! 2ff**"?"flJ;:"*"*^» y^*i«»s & standard "core 

with a mean of lOo and a standard deviation »f 15 



As can be seen ON THE FIRST ADMINISTR^VTION laarnln« Ai^mUi^ j« 

Proficiency Tesi^m /iqhq^ , and Oseretsky Motor 

mZT, ZZ ^ rests (1969). At the same time, they scored eonaid«rMHii/ 
iSif the average on the Goodenough-Harris Drawiha Qol?) ???^ff"ri^ 

•cores considerably above averlge on S« PaIblay.^?e«t^5^'rS 

^^^^^^^^^^ 
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LOW INTELLSCTCAL FmgTIONIllG OR KENTMXY RETARDa> 



OF 33 PUPILS RSFEBHED for psyoholotfiOAl evaluation b«eatt«« of 
^parent low intellectual functioning or mental retardation on 
the basis of scores on the Slosson, 28 were further tested using 
the stanford-Binet Intelligence Test (1960) and the vineland 
Social Maturity Scale (1953). 



Of these students, ELBVSN WERE DIAGNOSED AS FALUKG WITOXN TBS 
LEVELS Of borderline retardation or mild retardation as defined 
by the AAMD. Eight of these eleven pupils «rare retested at the 
end of the program year. C«nparison of the initial and final 
testings indicated i 

Stanford"Binet Intelligence Test «• The mean mental 
age for this gxt>up was 41.63 months on the first 
administration while the standard deviation was 
4.68 mental age units. The scores ranged fron 32 
to 46 months. The mean on the second administra- 
tion of the test was 53.75 swnths and the standard 
deviation was 3.87 months. The et^arison made 
bet^en the two means for these eight pupils yielded 
a paired con^axisons t of 2.94 (£<.05), 

V^^neland Social Maturity Scale - The mean social 
age received on the first administration of this 
test was 51 i«>nth8 and the standard deviation was 
8.48 n»nths. The meem on the second administra- 
tion of the test was 60.29 months and the stan- 
dard deviation was 8.38 months. The paired ob- 
servations t test con^aring the two means was 
2.76 (£<.05y. 



IN SUMMARY , OF TBS 33 STUDENTS REFERRED FOR PSYCKOLOCXCAL SVALUA- 
TION ONLY ?HRgg_g'gLL WITHI« THE LEVELS OF BORDERLINE RETARDATION 
ON THE FINAL TESTI?Sg . The consultant specialist for mental retar- 
dation, in reviewing these findings, stated that they would s^m to 
indicate that the initial test performances of the chil<Sren (which 
were indicative of low intellectual capacity) were reflecting limi- 
tations in performance rather than capacity, stated differently, 
the results of the first test administration possibly reflected the 
debilitating effects of early disabilities and/or lack of opportu- 
nities for learning experiences. 

GIVEN A PROGRAM FOCUSED ON INDIVIDUAL NEEDS, THESE CHILDR^ RE- 
VEALED THAT THEY WERE ABLE TO LEARN. In addition, they were able 
to communicate these learnings on their follow up test protocols. 
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NOTE: The following illustration from the Seery Test is not avaiiahio 
for reproduction at this time. Copyright 1964 Keith I SSLS f In ® 
Norman A. Buktenica, Chicago, ^f'^^'s"^ '^^'*» '^eitn E. Beery and 
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Cowpayison Ratings by Their parents i One Year Apart 

OF TOE 239 PUPILS IDSNTIPIED AS EMOTIONALLY HANDICAPPED, 
223 were rated by their parents on X6 three-point items 
from the OXidewelX Scale (1959) at the time of their entry 
into the Saturday school Program and again, one year later, 
at the time of entry into kindergarten. The comparisons of 
the parent ratings are shown in Table 8. 



TBS RBSDLTS SHOW that 
9CEE pupils identified 
as having eamtional 
problems viexa rated by 
tlMir p«urent8 as having 
eiqnificantlv lower 
syraptomology upon "" 
entry into kindergarten 
than had been the case 
upon entry into the 
PCEE Program one year 
earlier. 

<»} IS OP THE 16 THHEE- 
POINT RATING SCALES, 
the n^ems were signi- 
ficantly lower upon 
entry into kindergarten 
and there were also 
fewer pupils rated as 
displaying above aver- 
age syroptomology than 
there were upon entry 
into the four year 
old program. 

IT NAY BB CONCLUDED 
that Saturday School 
students identified 
as having emotional 
problems substan- 
tially improved in 
the areas of inter- 
personal inter- 
action, psycho- 
physical symptoms 
and behaviors as 
assessed by their 
parents . 











8 






1 *^?f?^.iL*!?^^?* co»p«iiig s»trmt»* Riitiit9t of thm OUteMU ttmm 
j tot POM PnpiXn xitntifittd at Having BMtienal ftMLmm at tim 
I Ttiit of Bntry Into tha MSS Program and imtcy Xnto 
I Kiit^rgartan (li«223) 








StAfldMd 

DAViatiM t p 


N 


.ywptoeolpqy 


1 Is Rating (tdo 
I Moh or too 
1 Uttla} 


1971 
1972 


.90 
.S3 


.78 
.65 


"5.32 cOl 


180 


68 

54 


I 2e SlaaplegCtoo 
i wooh too 
1 litUa) 


1971 
1972 


.46 

.26 


.63 
. av 


-4.74 (.01 


98 
83 


39 
36 


I 3e SUMiaeh ir* 
1 ragtiiaritiaa 


197X 
1972 


.39 
.37 


.90 
.40 


<1 n.t. 


56 


a# 
25 


1 aloiM with 
1 cMldrtn 


1972 


.70 


.70 
.69 


»6.39 <.01 


187 

130 


79 
59 


1 aloi^ with 
1 adolta 


1972 


I.Ov 
.53 


sir 

.76 


-7.46 <.01 


18f 
89 


70 
40 


I §. otiuafiai 
1 fMva 


1971 
1972 


.3« 


.63 
.65 


-4.79 <.0l 


lar 

73 


54 

33 


1 Har^^ttanaaa 


1971 
1973 


.4S 
.36 


.55 
.53 


-3.33 <.05 


100 
73 


43 

33 


1 i» Tbuaibaueking 


1971 
1972 


.50 
.40 


.91 
.73 


-3.U «.01 


89 

86 


39 

38 


1 9, ovaraetivity 


1971 
1973 


.66 
.43 


.74 

.63 


-5.50 COl 


131 
81 


81 
38 


1 10. Daydreaming 


1971 
1972 


.45 

.36 


.53 
.51 


-3.43 (C.05 


lOS 
78 


n 


I iX. Taaipay 
J fantniM 


1971 
1973 


.86 
.63 


.56 
.56 


-5.80 «.01 


178 
151 


74 
68 


1 12. Cvyifig 


1971 
1972 


.96 
.79 


.56 
.57 


-4.36 «.01 


198 
160 


84 

71 


1 13* lying 


1971 
1973 


.62 
.S»l 


.53 
.54 


-3.94 <.01 


140 

UO 


59 
49 


1 14 w toariisg or 
\ bxaakiAg 
1 thinga 


1971 
1973 


.62 
.31 


.52 
.47 


-7.94 4.QI 


140 
88 


59 
30 


1 IS. Watting 


1971 
1973 


.55 

.37 


.73 
.64 


-4.23 <.0l 


98 

63 


40 
38 


1 If. Spaaeli 


1971 
1973, 


.54 
.33 


.69 

.53 


-7.81 4.01 


98 

. 41 


41 

18 


«aMva WBTi^ aymptomology waa 
l^^aacli thaao'n^oint scala. 


imiiami m « sutiag of "l" or 


•3* on 
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S?el^bv''SfS if:^^^^^^ as emotionally handicapped were 
d2SfrS«^if J^fS?®*"^ ^^ve items of thr-Kin- 

the "Nursery School Adjustment Scale." CoaT 
5f JiiSf ^'^^^ pupils'between ratings maS^ 

Sl^Jri^thS^*®"*'^ ^'^^'^ Saturday School prolraTand 
«at from the four year old program and at the tSe of ^trv 





T«»la 9 












A SoMAcy of Xaleial, Piaai, «nd PoIIow-k; 
XtMW of th» Nitrsary Md RinderfartM 
8«*1« for PvplU S4Mti£i«d • 
»BOtion«i ProbleM 


19 fasebar Itatlaos on 
Si^ool Adjuatnant 
m Saving 






Naaa 


seaadard 
Covi«etfl» t 


.„, £ - 


» ft 


with fMM Final 

rollo«HBi|p 


3.06 
3.63 
3.16 


1.06 
1.13 
.97 


7.»1 
2.34 


<.01 


69 
36 
19 


39 
IS 
• 


a. laUtlOBahlp* UiitUl 

fOUOlHI^ 


3.34 

3.71 
3.90 


1.09 
1.00 
1.02 


6.99 

1.09 


c.Ol 
a.». 


53 
30 
30 


as 

• 


of XndtvidtMl 
AetlvitiM 


Zaitial 

Piaal 

Pellotr>Op 


3.39 
4.09 
3.90 


1.00 
.90 
.92 


10. Si 
-■2.01 


«.0i 
<.0S 


39 

9 
16 


16 
4 
6 


4. Si^as of B«« 

iMvioral 

ZaMtwrity 


Initial 

Piaal 

Polloo-i^ 


3.41 
3.90 
3.92 


l.U 
.93 
1.06 


7.19 
<.l 


<.0i 

AoSo 


4« 

M 

3X 


19 

13 


S. Sign* of B«» 

havioral 

Boeaatrieity 


Initial 
Piaal 


S.$« 
3.60 
3.94 


1.10 
1.02 
1.04 


3.65 
1.C3 


«.01 
n.a. 


37 
2t 

36 


IS 
10 


pSir^laT** " * '•*^<r of -3- or lii>a on oaoh fi«^ 



fLSfffS*? THAT AT THE END OP THE SATURDAY SCHOOL YEAR pupils 

li^? Jf.J?I^"^ emotional problems were rated by thel?Satur- 
d«y school teachers as having improved relationships wiSboS S#ir 
S?^lJ?^i?f^f J®***'*'®'!^ ^^"9 creative in their u!e of ia- 

itJ^^ ' ^^^"^ ^^^'^ ^i^ns of behavioral in^ur- 

Ity and eccentricity as compared with their initial rating.. 

iJ^JS !?® KINDERGARTEN, these pupils general J '/ main- 

tained the gains they had made upon exit from the progr^ in tl»^ 
^Sf^u2f/'''*^^^^**^^^^f^^ teachers a«d showing siJSrS? SSh^jToral 
^i^'iSo^*^ eccentricity, in the areas of rliationshiprwiS 
Pjers, these pupils were rated somewhat higher by their Kinderoarten 

and in the area concerning the creative use of individual activlti«» 

-Zr!:.! °* paired observations t tests with their 

f^JSS'^S^J^rf/f differences in the proportfonj of p^ils 
found to be deficient on the items at the threrrating tiae^ 
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fi'^fiSESSP 25 SSVENTY 9hSSaSm PARTXCXPATK) AS REACHING ASSISTANTS 
^ ^ill f fSin**!?'' ajjf f iciantXy long enough time tobj rated 
S«f!^S?f I/* beginning and end of the program ye^r on 

SS i^^JL**!.*?^"??'*!?® teaching techniques and Seir acSSliSh« 
lStlii^*JfJ.?^2*^*i'^* assigned to than, tme oou^l^ o£ 
inltiaJ and final teacher ratings of parents are giviSin^le 10. 



Initial Pinal t,.eft»r Ratings of ?nvnU* Paa^formanee in 
^ Saturday School (^-^ro) in 



Xt#a 




Itean 


Standard 
Daviatlon t 


P 


Otfieiant* 
» % 


I. On tlM for 


Initial 
Final 






41 


n.8. 


48 
47 


7 
7 


2« WilUng V9* 
tmviXXlng to 
parti olpattt 


Initial 
Final 


<l.$0 


1.03 

•n 


7.99 


<.01 


% 


26 
12 


3a appro** 
priate vs. in* 
appropriata 
taa^ing 
taoimiquas 


Initial 
Final 


«.02 
4.41 


.85 
.75 


15.15. 


c.Ol 


166 
89 


28 

U 


4. Ufod poal* 
tiva va, nega-* 
tivt rainforoa* 
BMint 


Xnltial 
Final 


4.04 
4.43 


.90 
.77 


24.44 


«.01 


181 
92 


27 

14 j 


Sa Aoooi^pliahad 
vaa (Md not 
aooo^pllsh the 


Initial 
Final 


4.27 
4.61 


ill 


13.19 


«.01 


132 
57 


ao 

9 



IT MAY BE SEEN the TASLE that over 70% of the parents oarticlii**:. 
lag in Saturday School were initi ally juag ed to^bS^slnS SSSJoSrlfJl 
SrSSi^^S;? *?J «~«»Pli«hing the tasks a^i?n^ S S^^J**"" 

ThS^S^?! sSSfcliLfS*^?^ sessions of SatOrdly School. 

«^L^ .^L J?^*^^*'*^}^ significant changes in the direction of 
fS?2^;? L**L??^'^f^*^ teaching techniques and posiSve^eln- 
forceaient as well as in parent accon^lishmSnt of thTtaSs assigned. 



24 



copy muEis 



f5S?«.!5?^ RECElvpG vm& VISITS was rated by the teacher on her 
S iS*^2Lf!rr^ teaching session, the teicher, anS^e ShiW 
«t the beginning and end of the program year A totaX of 704^- 
SJ'f^ j;*^ ^^J^V ^? resultTof the <«»»arSon; Sada du?Sg 
visit in the spring, X972 are given in Table 11. 



PAmiit sttitute 




















Tnli^lat 


704 


«<17 
4.63 


.93 
.66 


U.47 


<.01 


176 
63 


25 
9 






703 


4.17 
4.18 


.93 
.76 


9.41 


4.01 


175 
70 


29 
10 




Xnitinl 
rin«l 


703 


3.74 
4.43 


1.03 
.79 


16.17 


«.01 


290 

101 


41 
14 


PaMat iittaraetion 
ifith ehild 


















a. Acroaoting va* 
oaaeeapting 


rnltlal 


^3 


3.94 
4.51 


.94 

.73 


14.43 


4.01 


321 
7f 


33 
U 


b* Jtofara va« 
tmairaxa of naada 


Xniti«l 


702 


3. SO 
4.31 


1.03 
.90 


16.33 


«.01 


342 
176 


49 

25 


e* Ifativation poa*» 
Itiva TO. aagativa 


^ti«l 


703 


3.48 
4.30 


.97 
.04 


16.59 


<.01 


323 
126 


46 
16 


RaiafdroMant 
poaltiva va* iiaga*^ 
tiw 


Zniti«l 


702 


3.S7 
4.29 


.97 
.93 


17.35 


4.01 


347 
136 


49 
11 


Canyataat va« 
taoospatant 


Initial 

rijua 


702 


3,74 
4.41 


.97 
.M 


17.42 


4.01 


2M 

106 


41 

15 


FajMst calation** 
ahip with taaehf r 


















a* rriandly va. 
Mafrlaadly 


Initial 
rinnl 


703 


4. 38 
4.77 


.•1 
.96 


13.79 


4.01 


Ui 

34 


19 

5 


b» Cocparativa va. 
tmoDoporativa 


. Initial 


703 


4.32 
4.43 


.§4 

.73 


9.63 


4.01 


140 
61 


30 
9 


o# At aaaa va* 
ill at WkM% 


Initial 


701 


4.07 
4.63 


.97 

.69 


14.13 


4.01 


397 
62 


30 
9 



♦Pafioianey waa da<in«4 *» a rating of "3" er 1— oa »ach fivo-peint aealo. 



The interpretation of Table U 
is on the following page. 
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IT VK8 POOMD THAT lNITIAU.Yj 

a. Parents wore rated by teachers as being mainly posi- 
tive toward, and interested in, the teaching session 
both initially and finally. The large tnajority of 
parents were rated both times as being friendly 
toward, cooperative, and at ease with teachers. 

b. A relatively large number of parents, however, were 
found to be deficient in their attitudes toward, 
and modes of interacting with, their children at 
the beginning of the program year. 

e. About one- third were rated as being insufficiently 
accepting of their children and nearly one-half were 
rated as being deficient in their awareness of their 
children's needs. 

d. Approximately one-half were rated as using inappro- 
priate reinforcement and motivation techniques. 

•• A little less them one-half were rated as not being 
eoB^etent in their interaction with children during 
th» first home teaching session. 



XA8GE SHIFTS WERE OBSERVED in the summary of final ratings s 

In ALL cases there were statistically significant changes 

in the direction of : 

more positive attitudes toward the teaching session, 
better modes of interacting with children, and 
better relationships with teachers. 

Concomitantly, there were large decreases in the propor- 
tions of parents judged to be deficient, especially in the 
areas of parental self-confidence and use of appr^riate 
interactive techniques with children. 
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TSACHSR RATINGS OP PAR ENTS OF EMQTIONAIJ.Y HAMDICAPPED PUPILS 

PARENTS of 225 o€ the 242 pupils identified as bavino 
•motional problems who stayed in the pxogvmn until the end 
;f«!?Lrf "^f* ^ child^s teacher on tSee^ 

lhI?^^J?f^JfJ S*!*^^®? tapping parental interaction with 

LoSJiff 2***;?* ^"^'^"^ ^ i«st home teach- 

Mig sessions of the program year. The results of the com- 

tSi^iI initial and final ratings may be found in 





TabU 12 










A Sumaary of Initl*! and Final Teacher ftetinga of 
Parents' Interactions With Those Oiiidren Who 
Have Been Xdentifiea as Having Smotional 
Problems ^^223) 




Rating Scale 


Mean 


Standard 
Deviation t 


P 


Oefioient* 
R % 


Aware vs. una* 
ware of child ^s 
needs 


Initial 3.26 
Pinal 4.06 


1.03 

10.07 

.90 


<.01 


50 
7 


22 
3 


Positive ve. 

negative 

aotivatlott 


Initial 3,ii8 
Pinal k.ki 


l.CO 

10.11 

.61 


<.01 


30 
5 


13 
2 


Positive vs» 
negative 

reinforceoent 


Initial 3^44 
l^nal 4.21 


1.00 

10.75 

.80 


4.01 


30 

U 


13 
2 


•Deficiency was determined as a rating of *»2" or 
point scale. 


less on each 


five^ 



the IffiSUtTS SHOW that the vast majority (93% to 96%) of 

S^jrJL^^^S^^i? Ji®^ ?^ ^^^^"9 e motional prob lems 

^i*?f?^ children's teachers to be aware of 

2JI f ^ appropriate motivation 

and reinforcement techniques at the end of the year as 

m so rated at the beginning of 
the program year. There were also statistically signi- 
ficantly higher mean ratings Observed on all three 
SSS^^inUiSly!^"^ °^ ratings compared to those 



27 



BEST copy AVAILABLE 



KUU SATORDAY SCHOOL TEACHERS were rated by the project director 
at the beginning and end of the project year on their use of 
appropriate motivational techniques, awareness of children's 
needs, and acoon^lishment of task objective. The results of 
these initial and final ratings are sucnnarized in Table 13. 





TaMia 13 












Sminuey of tssduir Sstiags Mate 8y th« Pxojact Olxwotor in 
8«tur4«y 8«hoo& «t th« Bt9innin9 «nd End of th« First 
project y««r {^25) 




XtMm 




Standard 
Maan Deviation t 




W^ieian^A 
N t 


X. OMd i^ppxopriata 
va. inappropriate 
tanehing fcaciwiquaa 


Initial 
rinal 


3.S6 
4.44 




4.01 


11 
3 


44 


2. AMMM v«. un~ 
•mum of (diildxan'a 


Initial 
Final 


3.«0 
4.32 


.57 
.68 


6.40 


4.01 


9 

3 


3f 

13 


3. Omi4 positive 
vs. sogativ* 
Motivation 


Initial 
Final 


3.7« 
4.44 


.65 
.57 


5.00 


4.01 


7 
1 


33 
4 


4. Uaad poaitiv* 
vs. aagstive ra» 
inforooMot 


Initial 
Final 


3.73 
4.44 


.63 
.57 


4.37 


4.01 


9 
1 


33 
4 


9. Aeoxq^iiahcd 
loot vs. 0« of 
taste objaetivaa 


Initial 
Final 


3.40 
3.84 


.57 
.37 


4.00 


4.01 


14 
4 


56 
16 


•Oofioianoy ia danOMd by a rating of " 
aeaXa. 


3" or loss on aaoh fiva«^int 



THE RATINGS INDICATED that n^ile at the beginning of the first 
year of project operation from one-fourth to more than one-half 
of the teachers were judged to be deficient on the itezos of the 
Teacher Rating Scale, at the end of the year most of these 
teachers had sufficiently changed so as to be no longer rated 
as deficient* The results also show that there were statistic** 
ally significant changes on all scales in the direction of more 
positive final ratings. 
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Mi SATURDAY SCHOOL TEACHERS were rated by the project director 
both at the beginning and end of the project year on their modes 
of interacting with parents and on their effectiveness in demon- 
strating appropriate teaching techniques to parents. The compari- 
sons of these initial and final ratings «ure given in Table 14. 

















SMMxy of Racing* of tmtamxm* Xotaraetiea Wiai Paxmta in 
S«ttird«y School «« the Bo^iimiiig «nd tad of th« 
First Psojoct YMr (g«25) 








itaan 


Osviatiott t 




S^lidlonfc* 

N t 


1« Svidont vs. not 
•vidOBt rsspset for 
psvsnt eoMpotonoiss 


XniUal 
Pinal 


3.73 
4. at 


.«0 
.CO 


4.33 


<.01 


7 
2 


38 
1 


3. Positivs vs. 
oiKr*tiva reis- 
tifloship with 
poxaats 


Initial 
Pi«al 


3.7« 
4.52 


.S» 
.64 


1.00 


<01 


t 

3 


33 
t 


3. Effsotively vs. 
liMf fsetively dam- 
onstrated appro- 
prist* toa^ng 
coeh&iqttss to 
paxoats 


Initial 
Final 


3.M 
4.32 


.70 
.«8 


4.53 


«:oi 


la 

3 


48 

12 


4. Effaotlvsly vs. 
inofteetivaXy dan- 
rastratad positiva 
Motivation and rs- 
inforosaent tach- 
niqnas to parsnts 


initial 
Final 


3<,«8 
4.44 


.fit 
.37 


4.53 


<;oi 


9 
1 


36 
4 


^Osfieian^ is dMotad ky a rating of 


"3- or 


lass oa 


«aeh fivo^point 



THE TABLE SHOWS that, again, one^fourth to one-half of the teachers 
wre judged to be deficient in the areas rated inmaXly, but that 
S of year fewer than 1S% of the teachers were found to 

be deficient in their interactions with parents. In addition, 
statistically significant changes were found on all scales showing 
teachers to be interacting more positively with parents at the end 
of the project year than at the beginning. 
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THE RESOtTS WHICH HAVE BEEN PHESENTED clearly in- 
dicate that the Satu^ay School Program has he&a. 
erfeotive with students, parents, and teachers. 

THE STUDENTS, as a ^^le, have shown growth 
both in cognitive and affective areas of 
development. Preliminary follow-up has 
shown these skills to be maintained, special 
assistance to the handicapped, whether they 
have evidenced «Bvotional or learning diffi- 
culties, has resulted in the amelioration of 
these problems. 

THE PARENTS, as a group, have shown increas- 
ingly positive taoA&s of perceiving and inter- 
acting with their children. They have shown 
appropriate teachii^r techniques Including 
reinforcement procedures and accomplishment 
of task objectives. 

TBS TEACHERS were found to have increased 
their use of appropriate teaching techniques 
and in the positiveness of their relation- 
ships with children and parents, continual 
teacher planning and assistance by consult- 
ants have aided this staff development. 

While it has not proven possible to change 100% of 
each group on every aspect measured, THE PROGRAM 
has apparently effected CONSIDERABLE (SANGE in the 
VAST MAJORITY OP PUPILS, PARENTS, AND TEACHERS IN- 
VOLVED IN XT. 



THE EVALUATION OP ALL COMPONENTS OP THE PROJECT WILL 
CONTINUE for the next one and one-half years. This 
evaluation will include not only each new group of 
pupils and parents in the Saturday School Program, 
but it will also be broadened in scope to follow up 

pupils as they progress into the primary program. 
Where possible, attsnpts will be made to alsp gather 
data on parents after they have left the program. 
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